
On Privilege, Fraudulence,  
and Teaching as Learning 
A Collection of Selected Essays by Peggy McIntosh, 1981-2019

S N A P S H O T



For permission to reproduce this snapshot for educational purposes, please contact referenceauthor@tandf.co.uk. 1

ON PRIVILEGE, FRAUDULENCE, AND TEACHING AS LEARNING

From one of the world’s leading voices on white privilege and anti-racism work comes this 
collection of essays on complexities of privilege and power. Each of the four parts illustrates 
Peggy McIntosh’s practice of combining personal and systemic understandings to focus on 
power in unusual ways. 

Part I includes McIntosh’s classic and influential essays on privilege, or systems of unearned 
advantage that correspond to systems of oppression. 

Part II helps readers to understand that feelings of fraudulence may be imposed by our 
hierarchical cultures rather than by any actual weaknesses or personal shortcomings. 

Part III presents McIntosh’s Interactive Phase Theory, highlighting five different world views,  
or attitudes about power, that affect school curriculum, cultural values, and decisions on  
taking action. 

The book concludes with powerful insights from SEED, a peer-led teacher development 
project that enables individuals and institutions to work collectively toward equity and 
social justice. This book is the culmination of forty years of McIntosh’s intellectual and 
organizational work.

Author Biography

Peggy McIntosh, Ph.D. is Senior Research Scientist of the Wellesley Centers for Women at 
Wellesley College in Massachusetts. She is Founder of the National SEED Project on Inclusive 
Curriculum (Seeking Educational Equity and Diversity). She consults widely in the United 
States and throughout the world with college and school faculty who are creating more 
gender-fair and multicultural curricula. In 1988, she published the ground-breaking article, 
“White Privilege and Male Privilege: A Personal Account of Coming to See Correspondences 
through Work on Women’s Studies.” This analysis and its shorter form, “White Privilege: 
Unpacking the Invisible Knapsack,” (1989), have been instrumental in putting the dimension 
of privilege into discussions of gender, race, class, and sexuality in the United States. 

McIntosh has taught at the Brearley School, Harvard University, Trinity College (Washington, 
D.C.), the University of Denver, the University of Durham (UK), and Wellesley College. She is 
co-founder of the Rocky Mountain Women’s Institute and has been consulting editor to Sage: 
A Scholarly Journal on Black Women. She has consulted with women on 22 Asian campuses on 
the development of Women’s Studies, and programs to bring materials from Women’s Studies 
into the main curriculum. She has consulted frequently in China, Japan, and Korea. In addition 
to having four honorary degrees, she is the recipient of the Klingenstein Award for 
Distinguished Educational Leadership from Columbia Teachers College.

On Privilege, Fraudulence, 
and Teaching as Learning: 
Selected Essays 1981-2019  
by Peggy McIntosh is 
available for purchase now.

https://www.routledge.com/On-Privilege-Fraudulence-and-Teaching-As-Learning-Selected-Essays-1981--2019/McIntosh/p/book/9780815354116
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Overview

The arrival of this book is a major publishing event. Michael Eric Dyson, professor of Sociology  
at Georgetown University, writes:

“It is rare that one gets the chance to meet or read in one’s lifetime 
the originator of a new way of thinking or believing in the world of 
ideas. The legendary Peggy McIntosh is such a transformative figure. 
Her work is fundamental and foundational to our thinking on white 
privilege, and the subtle and myriad ways that race operates to the 
advantage of white folk while denying benefit and advantage to 
nonwhite people…. Peggy McIntosh is a national treasure, and this 
powerhouse collection of her finest thinking and most brilliant 
reflections over the last few decades will solidify her sui generis 
stature as an American Original.”

McIntosh is one of the earliest and best known writers on privilege in the United States in 
the 20th and 21st centuries. If a campus or academic field is feeling the effects of racial 
tensions, identity politics, and institutional uncertainties about policy, that campus must 
have this book readily available. 

Margaret Anderson, Rosenberg Professor of Sociology Emerita at the University of Delaware, 
writes, “What a gift to have this collection of Peggy McIntosh’s papers! She has been a 
foundational leader who has already transformed our thinking and teaching, but her work 
will now be available to new audiences. This collection of her essays gives us her long-range 
view of white privilege, fraudulence, and the advancement of education through inclusion. 
Her work can now inspire new generations of thinkers, teachers, social justice advocates, 
and anyone dreaming of a more just world.” Anderson is referring to McIntosh’s Interactive 
Phase Theory which has undergirded not only the National SEED Project on Inclusive 
Curriculum, but also the efforts to bring materials on white women and people of color into 
the curriculum during the last four decades.

McIntosh’s work has influenced the discourse on race in the United States to include analysis of 
the haves as well as the have nots. She focuses on the assumptions, perspectives, behaviors 
and strategies of those who were born white in a society that favors whites. This book begins 
with six essays on privilege written over a twenty year period. Though people often tell 
McIntosh that reading “The Knapsack” in college changed their lives, the five other essays 
brilliantly extend the analysis to take on major misleading American myths, whites’ resistance 
to examining race, and re-seeing of the American criminal (in)justice system. By facing race in 
these distressing essays on dire topics of national concern, McIntosh encourages readers who 
are ready to think critically to bring their avowed values closer to their actions.

McIntosh writes of her evolving consciousness: “In the 60s, as I began to develop innovative 
teaching methods, I realized how most teaching systems keep power in the hands of 
teachers. In the 70s, trying to get women into curriculum content, I began see how 
knowledge systems kept power in the hands of men. In the 80s, and rather late in my life,  
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I saw that white people’s knowledge systems serve to keep power in the hands of white 
people. From these unpleasant realizations about power, authority, gender and race have 
come my best known work, White Privilege: Unpacking the Invisible Knapsack. The Knapsack 
and fifteen other essays in this book look at power from many different angles.”

Victor Lee Lewis, of the Radical Resilience Institute and cast member of The Color of Fear, 
writes:

“These writings reveal the heart and mind of a great student of life,  
a great teacher, and revolutionary social thinker. Her contribution to 
emerging social justice discourse is incalculable.” 

Victor Lewis’s fellow cast member, Hugh Vasquez, of the National Equity Project, writes:

“Peggy McIntosh’s transformative thought is deep, engaging, and 
vitally important for our times.” 

McIntosh writes, “My essays on Feeling like a Fraud particularly interest psychologists and 
faculty in Psychology departments, but I also get thanked for the Fraud essays by members 
of the general public who feel they were rescued from irrational self-doubt by my writing. 
My final Fraud paper is on the proposition that though the body is singular, the psyche is 
plural. This essay is new and has never been published before. I think it belongs on Self-Help 
shelves as much as it belongs in academic collections.”

“The third part of the book is about my Interactive Phases of Curricular and Personal Re-
Vision: five different ways of looking at the world. These phases are mapped onto a top-
down structure, a mountain of power, that governs traditional curricula, teaching methods, 
and Western and male assumptions about success. Those who have some power of choice 
can move down the mountain to more inclusive land that sustains life better. The mountain 
is both outer, in institutions and inner, in psyches. My second Phase Theory paper broke new 
ground in focusing on race in social structure, curriculum, and teaching methods. The Phase 
Theory is used in schools of management, psychotherapy, personnel, and in virtually all 
academic disciplines. Phase Theory helps to illuminate the unspoken conflicts about values 
and power that are embedded in institutional and cultural practices as well as in curricula.”

“If your colleagues are attempting to change course content and teaching methods and you 
are finding high emotions across the campus then the fourth part of this book may be of 
particular interest to you. It is about an action project addressing the question, “How do we 
improve the experience of school for everyone?” In this section, I cover the basic tenets and 
history of The National SEED Project on Inclusive Curriculum (Seeking Educational Equity 
and Diversity), which I founded and co-directed with Emily Style for its first 25 years. The 
Project helps teachers in schools, universities, and other institutions to reduce privilege and 
increase inclusion in curriculum content, teaching methods, and whole school climates. 
Emily Style and I coauthored two of the papers in this book that describe the activities and 
aims of the SEED Project. A third paper includes reflections from three seasoned SEED 
Project leaders, Hugo Mahabir, Bob Gordon, and Ruth Mendoza, on some of the effects of 
the project on their own evolving educations, teaching methods, and communities. They all 
illustrate the phrase, from the title of this book, Teaching As Learning. The Project has trained 
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2,700 teachers to lead their own seminars on inclusive college and school curriculum in  
42 states and 14 other countries. The SEED Project is expanding greatly under the leadership 
of Emmy Howe, Gail Cruise-Roberson, and Jondou Chen.”

McIntosh has been invited to speak at over 600 institutions over the last 40 years. The size 
and enthusiasm of her audiences attest to the wide variety of people who will be interested 
in this book. Many people who are now in middle management roles in the United States 
read McIntosh’s work on white privilege in school, college, or professional training, and have 
been effective in changing policies and ideas on the strength of this groundbreaking work. 
Many editors encountered the work on privilege in journalism schools and are now able 
intelligently to assess and edit tumultuous discussion and emotional writing on privilege. 
Church ministers and congregations use McIntosh’s work in various ways. School students 
write to her about it. This book of essays may be appreciated by book groups, especially 
those led by women. People in retirement communities often pass around copies of 
McIntosh’s essays. McIntosh’s audience is global, intergenerational, and energized. She has 
consulted in China, Japan, Korea, the Philippines, Singapore, Taiwan as well as in Europe and 
across the United States.

In this book, McIntosh covers many aspects of 20th and 21st century life and education, 
drawing on her life experiences during these turbulent decades as well as her teaching of 
English, American Studies, and Women’s Studies at a variety of institutions over the last sixty 
years. This book is a collection of her essays and insights into the intersections of education, 
power, and plural thinking.

McIntosh introduces her readers to the book by highlighting the “four themes I think about: 
privilege, fraudulence, hierarchies, and schools. The essays have in common my habit of  
re-seeing what I look at, doubting, revising, and supplanting what I was taught, usually by 
exploring questions of power. My method is testimonial more than analytical. I base my ideas 
on what I have observed.” McIntosh has dedicated the book to its readers. Instead of the 
customary headnotes which introduce a collection of previously published work, she has 
written six letters to her readers that contextualize her work and convey the relationality that 
McIntosh wants for the world. Sensing this, Debby Irving, author of Waking Up White, writes:

“Reading this collection made me come alive with the reminder that 
the very systems of power and privilege that seek to squelch our 
humanity are themselves weakened when we reignite our humanity’s 
natural curiosity, vulnerability, and longing for one another’s well 
being. Where whiteness pressures us to be experts born of hierarchical 
systems and structures, these essays invite us to consider the world of 
knowledge we tap into when we remain grounded in one another’s  
life experiences and inner knowledge. This compilation is a call to 
co-create a more humane and connected world.”
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Key Passages from the Book

From the chapter:

White Privilege and Male Privilege: A Personal Account of 
Coming to See Correspondences Through Work in Women’s 
Studies (1988)
“I think whites are carefully taught not to recognize white privilege, as males are taught not 
to recognize male privilege. So I have begun in an untutored way to ask what it is like to 
have white privilege. This paper is a partial record of my personal observations and not a 
scholarly analysis. It is based on my daily experiences within my particular circumstances.

“I have come to see white privilege as an invisible package of unearned assets that I can count 
on cashing in each day, but about which I was ‘meant’ to remain oblivious. White privilege is 
like an invisible weightless knapsack of special provisions, assurances, tools, maps, guides, 
codebooks, passports, visas, clothes, compass, emergency gear, and blank checks.”

From the chapter:

White Privilege: Unpacking the Invisible Knapsack (1989)
“I was taught to see racism only in individual acts of meanness, not in invisible systems 
conferring dominance on my group.”

“In unpacking this invisible knapsack of white privilege, I have listed conditions of daily 
experience that I once took for granted. Nor did I think of any of these perquisites as bad for 
the holder. I now think that we need a more finely differentiated taxonomy of privilege, for 
some of these varieties are only what one would want for everyone in a just society, and 
others give license to be ignorant, oblivious, arrogant, and destructive.

“I see a pattern running through the matrix of white privilege, a pattern of assumptions  
that were passed on to me as a white person. There was one main piece of cultural turf; it 
was my own turf, and I was among those who could control the turf. My skin color was an 
asset for any move I was educated to want to make. I could think of myself as belonging in 
major ways and of making social systems work for me. I could freely disparage, fear, neglect, 
or be oblivious to anything outside of the dominant cultural forms. Being of the main 
culture, I could also criticize it fairly freely.”

From the chapter:

White Privilege, Color, and Crime: A Personal Account (1998)
“My conscious mind was schooled to believe that to some extent justice will be done 
through the legal system of the United States; it balks at the realization that continual 
unnamed injustices result from whites’ projection onto our race of being on the side of law 
or being an admirable, individualistic challenger to the law, while people of color are subtly 
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portrayed as beyond the ethics and rules of law and order, whether by being shiftless, 
exploitive, unreliable, violent, or criminal.”

“… It is hard to learn you are being decentered when you were not aware of being central to 
begin with. I think that for heterosexual white males it has been especially hard, like a 
one-two-three punch, first having ‘maleness’ problematized and then ‘whiteness’ and then 
‘straightness.’  I think that many people who are trying to be reflective are feeling a kind of 
epistemological nausea from being whirled around so suddenly, as it seems to them. And I 
myself find that a retreat from the subject of being consciously white is tempting. I see it as 
curling up and falling asleep, and sleep has its place. But nightmares will come. And I would 
rather be awake, and not a sleepwalker. I now feel that being a white sleepwalker through 
the world of white control perpetuates a zombielike incapacitation of the heart and mind.

“It is only a hypothesis, but I would guess that white oblivion about, and inculturated denial 
of, privilege acts as a psychological prison system that costs white people heavily in terms of 
preventing human development. Walking obliviously through our own racial experience 
may perpetuate the imprisonment of the heart and intelligence in a false law-and-order of 
tyrannizing denial about who, what, and where we are. So the societal systems of color and 
crime may reside also in the psyches of white people, where an equivalent of bad race 
relations or white supremacy damages the civic health and balance of the soul.”

From the chapter:

White Privilege: An Account to Spend (2009)
“Once I discovered privilege, my biggest source of resistance to spending down the bank 
account, was fear – my fear that if I tried to use unearned power to share power for a new 
social ideal, I would lose status, money, respect, purpose, life plans, family, friends, pleasure, 
institutional support, and my existing sense of identity. I know most white people today are 
already feeling insecure with regard to social class, income, time, opportunity, safety, and 
their capacity to do what they want. Many people feel, ‘I’m already stretched and hurting. I 
can’t be sure of my future. Why should I go beyond taking care of myself and my own?’

“If you are feeling this way, take courage. My experience has been that even very ordinary, 
everyday sharing of racial and other kinds of power can have a tremendous emotional and 
social payoff. It can make the world seem less insecure, and more meaningful. It can create a 
sense of community – the knowledge that we are in this life together. Lessening white 
privilege feels to me like repairing lost connections. Most of the disconnections in U.S. 
culture and in our institutions occur along lines of power. None of us is simply part of one 
identity group. We all have souls and identities, and at the same time we were born with 
social locations and group identities that shape us and easily keep us separated from other 
people, especially within institutions. But we were also born into relation with others. I find 
that working against racism mends the social fabric, heals the soul, and reduces fear. It 
makes things better for everybody.

“Discussions of race and privilege can help form an invaluable ability to recognize systems of 
power, both around us and within us. This knowledge can empower us all to know better 
where we came from, who and where we are, and what we can do. In the SEED Project, when 
we combine self-reflection with group process, we create a mysterious and powerful way for 
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people to go much further than before in their own understanding. Speaking candidly with 
others about our experiences within power systems is an innovative and promising way for a 
group of people to get more insight into how to help everyone survive and thrive. Some think 
that at this time in our history a person is dangerously un-American to conceptualize race and 
power systemically, but I feel that in doing so one becomes a better-informed, wiser, and more 
humane citizen of the community, the nation, and the world.”

From the chapter:

White People Facing Race: Uncovering the Myths that Keep 
Racism in Place (2009)
“The desire to keep our image of ourselves ‘clean’ is part of white privilege. Those of us who 
are white people in the United States feel entitled to feel good about ourselves because we 
have been shielded from the negative aspects of white history. We have received assurances 
that we are normal, admirable, and deserving, and that we have better values and behavior 
than people of color here and around the world. These teachings most often come to us 
subliminally from our families, educational systems, and the media….

“I think it is natural that anyone would resist anything that might cloud their image of their 
goodness. But I suggest we ask ourselves why that image hasn’t already been clouded. How 
have whites kept such a strong sense of pride and deservedness? The answer, I think, is that 
white people are raised on five strong cultural myths: meritocracy, manifest destiny, white 
racelessness, monoculture, and white moral and managerial superiority. These lay the 
foundation for our feeling good about ourselves as white people, and they work in us to 
override and discredit counter-evidence. They also deter us from entering into serious 
discussions of racism on a systemic as well as individual level. One of the central elements of 
white privilege is not having to take the subject of racism seriously.”

From the chapter:

Feeling Like A Fraud, Part I (1985)
“I think we need to take a double look at the phenomenon of feeling like a fraud. I will 
discuss it here from two apparently opposed points of view. I suggest both that we mustn’t 
let the world make us feel like frauds, and that we must keep alive in ourselves that sense of 
fraudulence which sometimes overtakes us in public places. I suggest that on the one hand 
feeling like a fraud indicates that we have, deplorably, internalized value systems that said 
most people were incompetent and illegitimate in the spheres of power and public life and 
authority. But then on the other hand, I suggest that when we apologize in public, we are at 
some level making a deeply wise refusal to carry on the pretense of deserving and feeling 
good about roles in conventional and oppressive hierarchies. I think that most feelings of 
personal fraudulence need to be analyzed politically and deplored, especially feelings of 
fraudulence in ‘lower caste’ people. But on the other hand, I also think that feeling like a 
fraud is conducive to social and political change, and that some forms of it should be 
applauded and developed in us, so that we become better at spotting fraudulence in, and 
trying to alter, the forms of our culture.
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“You may be wondering which of these sides I will come out on. I am coming out on both 
sides. My talk is like a Moebius strip. On one side it says, ‘We must not let them make us feel like 
frauds.’ And on the other side it says, ‘Let us continue to spot fraudulence in the public roles we 
are asked to play.’ And when I twist over this strip which has two ‘opposing’ sides and join it 
together again as a circle, I have the Moebius strip phenomenon. You run your finger along the 
surface. Without changing sides, you cover all surfaces of the twisted circle of tape. In the end 
your finger comes back to the very spot it began without having changed sides. I feel that the 
two kinds of argument I am making here are similarly, so to speak, both ‘on the same side.’”

From the chapter:

The Study of Women: Implications for Reconstructing the 
Liberal Arts Curriculum (1981)
“Research on women – the study not only of the women we are allowed to call ‘notable’ but 
of women as half the world’s population – poses challenging questions for scholars and 
teachers in each of the academic disciplines. As we come to see the comparative absence of 
women’s experience from the account of reality which is passed on to students by our 
present curriculum, we may ask two clarifying questions which will help us, as scholars, to fill 
in the overlooked record of the ‘other’ half of the human race. First: What is the basic content 
and methodology of my discipline? and second: How would my discipline need to change in 
order to reflect the fact that women are half the world’s population? ...

“The traditional curriculum has stressed the public sphere: laws, wars, cultural change, public 
events, individual accomplishment, and the activities of ‘the makers and shapers of civilization,’ 
or of those who survived fairly well within cultural systems. But society has been held together 
by groups of people who are not distinguished by public achievement, public power, or 
recognized cultural innovation, but who weave and maintain the social fabric, living out of the 
limelight except in times of violence and social disruption. Some of the valuable work that 
such people have done has been the taking care of people and systems, and the maintaining 
of production and reproduction. Many have barely survived; some have prospered; all have 
lived within worlds we have been taught to overlook, those ‘lower worlds’ including that of the 
‘women’s sphere.’ The richness and complexity of their lives, the facts about their existence, 
‘achievement,’ and ‘genius’ have yet to be recognized within our academic disciplines.

“If we balanced the curriculum, we would diminish the emphasis on those who attained 
power, ‘importance,’ or ‘excellence’ as we have been taught to define them, and increase the 
attention given to those men and women previously invisible in the curriculum whose lives 
are equally important, interesting, and revealing for us to study, if we are claiming to ‘know’ 
about human life and history.”

From the chapter:

Interactive Phases of Curricular Re-Vision: A Feminist Perspective 
(1983)
“In naming the five phases I will use history as the first example. I call Phase I: Womanless 
History; Phase II: Women in History; Phase III: Women as a Problem, Anomaly, or Absence in 
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History; Phase IV: Women As History; and Phase V: History Redefined or Reconstructed to 
Include Us All.

“Analogously, we can have Womanless Political Science, then Women in Politics, then Women 
as an Absence, Anomaly, or Problem for Political Science (or in Politics); next, Women as 
Political, (the study of women’s lives in all their political dimensions, or, to use a phrase from 
Elizabeth Janeway (1981) ‘the powers of the weak’ - the politics of the family, the school, the 
neighborhood, and the curriculum; the politics of culture, class, race, and sex); and finally, 
Politics Redefined or Reconstructed to include multiple spheres of power, inner and outer.

“Or we can have Womanless Biology, followed by (great) Women in Biology. Here, Phase II  
tends to be about a few of the few who had access to lab equipment, a handful of women 
still remembered for their work. In Phase III we have Women as Problems or Absences or 
Anomalies in Biology, for example as analyzed in the collection of essays called Women Look 
at Biology Looking at Women (Hubbard, Henifin, and Fried, 1979). In Phase IV we have women 
taking the initiative to do science in a new way, on a differing base of assumptions, and 
finally, we can imagine Biology Reconstructed to Include Us All.

“The Phase I syllabus is very exclusive; Phase IV and V syllabi are very inclusive. Individuals  
and courses do not, as I have said, exist in fixity in given phases, but will show points of 
dynamic interaction among several of the phases, if the teacher or researcher is conscious of 
the magnitude of the problem of women’s invisibility, and of the many forms of the problem. I 
think that superficial curriculum change gets arrested in what I have called Phases II and III.”

From the chapter: 

Interactive Phases of Curricular and Personal Re-Vision with 
Regard to Race (1990)
“When one considers Interactive Phase Theory with regard to race, an obvious curricular 
example is the U.S. History course required of most students in middle or high school, or 
both. Most secondary school history textbooks are stuck in Phases I and II.

“Phase I: All-White History may be followed by Phase II: Exceptional Minority Individuals in 
U.S. History, which leads to Phase III: ‘Minority’ Issues or ‘Minority’ Groups as Problems, 
Anomalies, Absences, or Victims in U.S. History. Then may come a rare and important 
conceptual shift to Phase IV: The Lives and Cultures of People of Color Everywhere As 
History. I think such courses, if they survive at all, will move toward an eventual Phase V: 
History Redefined and Reconstructed to Include Us All.”

From the chapter by Peggy McIntosh and Emily Style:

Faculty-Centered Faculty Development (1994) 
“SEED Summer Leaders’ Workshops are designed to prepare leaders of SEED seminars to 
travel, emotionally and intellectually, between Phase II, III, and IV of the consciousness, 
providing an exhilarating sense of development and reconstitution in teachers. Respectful 
faculty development is deeply rewarding. Re-construing and re-situating the self as complex 
transforms thinking and allows for authentic multicultural connections which formal 
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education and society have discouraged in both students and teachers. These interactive 
processes result in a powerful, grounded impulse toward curriculum re-vision.

“Please note that we are not claiming that all cultural differences are contained in any of us,  
only that we have been, since early childhood, more complex than we have been taken to 
be, and shaped to be. Since it is impossible to ‘cover’ all types of diversity in the curriculum, it 
makes sense to start with the inner and outer complexities that the learners in any situation 
carry within them. For when deep learning, unlearning, and relearning occur with one’s own 
life-texts, they yield powerful illumination and educational energy. Such energy gets passed 
on to students whose life-texts are respected as well.”

From the chapter by Peggy McIntosh and Emily Style:

Social, Emotional, and Political Learning (1999)
“We the authors of this chapter are involved in helping teachers to do more effective and 
advertent emotional and social education. To do so requires that teachers pay attention to their 
own past (political) schooling, within power structures that socialized each to be this, not that; to 
do this, not that; to see this, not that; to act like this, not that; to believe this, not that; to feel this, 
not that. We cannot foster teachers’ capacity to do better and more self-aware social and 
emotional education within a political vacuum. Most traditional and current schooling restrains 
both teachers and students within existing power structures, through (unacknowledged) social 
and emotional denial that power structures exist in the society and the psyche.

“To talk with teachers about social and emotional learning (SEL) without addressing their  
own experience of the political dimensions seems to us to be both sentimental and 
disempowering. To learn why one feels like an outsider or an insider, or why groups can’t get 
along, or why bullying and teasing and sexual harassment exist and are often overlooked by 
adults in a school, or how often teenage violence is fostered by schools, requires teachers to 
look at themselves. It requires that we look at what was done to us in school and how we lived 
then and live now politically, in institutions, families, and in our own self appraisals. It also 
requires that we look at the powers we have in our hands to see if we want to use them to 
change education so that it promotes the growth and development of all, including ourselves.”
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